SPECIAL EDUCATIONAL NEEDS POLICY
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Special Needs is neither seen as nor treated as a single issue separated from other aspects of our school life. 

St Colm’s Special Needs Policy blends with our Pastoral and Curricular Policies thus giving clear direction and producing consistency of approach throughout the school.. In all that we do we are guided by our School Statement:

               ‘St. Colm’s seeks to develop a Catholic school which is

                well ordered and within which both staff and pupils can

                work co-operatively and in mutual respect in the pursuit 

                of all aspects of spiritual, educational and personal excellence’

which identifies four main priorities for all our pupils.

· To continue to foster high self –esteem and expectations among pupils, parents, staff, Governors and the wider community

· Improving pupils attendance, punctuality and behaviour

· Improving levels of achievement in literacy, numeracy and ICT across the school

· Increasing the pupils’ range and level of achievement generally

Philosophy

The general philosophy of St. Colm’s policy on Special Educational Needs is based on the following key statements:

· All pupils are entitled to be valued by all staff for the individual contribution they make to our school  ……  and hence to experience success and feel positive about themselves

· Special Educational Needs are defined in terms of access to the curriculum  ……  all pupils may have access to special needs at some stage of their career

· All pupils are entitled to a broad, balanced, relevant and differentiated curriculum  ……  delivered in the least restricted and least segregated way practical

The purpose of education for all children is the same: the goals are the same, but the help that individual children need in progressing towards these goals will be different.

Special Educational Needs, not only refers to pupils in possession of a ‘Statement’ but also to any others who have significantly greater difficulty in learning than the majority of pupils in their age group. It is implicit in the policy that all pupils may have a special educational need at some time in their school career. For some, the need may be a short term specific problem but for others, the need may be a more serious learning difficulty which will require long term planning throughout their stay in St. Colm’s and beyond.

Aims

· To reflect  the general ethos of the school as a Catholic, caring, learning environment

· To assist all pupils who may have a learning difficulty to access the curriculum and learn at a pace appropriate to their ability

· To identify and (where appropriate) organise more individualised programmes for pupils in need

· To promote the development of literacy, numeracy and ICT skills in every child

· To create a positive learning environment which will allow each child to achieve his/her full potential and develop self-esteem

· To have a well-planned, well structured system of support both within and outside the classroom in which the role of the support staff is clearly defined

· To provide and use a wide ranging selection of resources and teaching strategies to meet the needs of individual children

· To further develop contact with, and use of external support agencies whenever and wherever appropriate.

· To promote enhanced links with parents and encourage sustained involvement in their child’s learning and personal development

· To maintain a Special Needs Register and other appropriate methods of monitoring, assessment and evaluation

· To promote staff development through a whole school approach

· To review the policy as appropriate

Identification and Assessment of Pupils with Special Educational Needs

The following strategies will form the basis of identification and assessment of pupils with Special Educational Needs.

· Information provided by feeder Primary Schools and Support agencies prior to transfer

· Analysis of Standardised tests –  NFER Mathematics and English prior to transfer

· More detailed diagnostic assessment carried out by Literacy/ Numeracy Programme Coordinators/ SENCO or other support services as and when appropriate

· Standardised Progress Testing annually – Years 8-11

· Yellis Year 11

· On-going observation, discovery and diagnosis through teacher observation and evaluation

· Parental and pupil perception of need and progress

· Input from support  services

· Professional assessment as in the case of  children at Stage 3-4

· Pupils with Statements will have specific needs which have already been identified by the assessment process

Definition of Special Educational Needs
· A child has ‘special educational needs’ if he/she has ‘a learning difficulty which calls for special educational provision to be made’.

     ‘Learning difficulty’ means that a child has :

· significantly greater difficulty in learning than the majority of children of his or her age,

     and/or

· a disability which hinders his or her use of everyday facilities, or would hinder such use if the child were of school age.

     ‘Special educational provision’ means educational provision which is different  from, or additional to, the provision made generally for children of a comparable age.

Categories of Need
· Learning Difficulties - general level of academic attainment significantly below that of peers.

· Specific Learning Difficulties - significant difficulties in reading, writing, spelling or manipulating numbers which are not typical of their general level of performance.

· Emotional and Behavioural Difficulties (EBD) - apparent in a wide variety of forms including withdrawn, depressive or suicidal attitudes; obsessional preoccupation with eating habits; school phobia; substance misuse; disruptive, anti-social and unco-operative behaviour; and frustration, anger and threat of or actual violence.

· Physical Disabilities - may be the result of an illness or injury or may arise as the result of a congenital condition with short or long term consequences.

· Sensory Impairments: Hearing Difficulties - Temporary hearing losses usually caused by the condition known as ‘glue ear’ and most often in the early years. Such hearing losses fluctuate and may be mild or moderate in degree.

· Permanent hearing losses may vary from mild through moderate, to severe or profound.

· Sensory Impairments: Visual Difficulties - range from relatively minor and remedial conditions to total blindness. Children may be born blind; others lose their sight, partially or completely, as a result of accidents or illness. It may be one aspect of multiple disability. 

· Speech and Language Difficulties - Although most speech and language difficulties will have been identified before a child reaches school, some children will still have significant speech and language delay or difficulties which impair their ability to participate in the classroom.

·  Medical Conditions - a wide range of conditions which may include congenital heart disease, epilepsy, asthma, cystic fibrosis, haemophilia, diabetes, renal failure, eczema, rheumatoid disorders, ME, and leukaemia and childhood cancers.

The Five Stage Approach
Stage 1:

Teachers identify and register a child’s special educational needs and, consulting     the school’s SENCO, take initial action.

Stage 2:

SENCO takes lead responsibility for collecting and recording information and for co-ordinating the child’s special educational  provision, working with the child’s teachers.

Stage 3:

Teachers and SENCO are supported by specialists from outside the school.
Stage 4:

Responsibility moves towards the Board.

The Board considers the need for a statutory assessment and, if appropriate, makes a multi-disciplinary assessment.
Stage 5:

The Board considers the need for a statement of special educational needs; if appropriate, and arranges, monitors and reviews provision.

Planning and Provision for Pupils with Special Educational Needs

Planning and Provision should recognise the diversity of needs. All teachers retain their prime role in developing strategies and resources to promote full access to the curriculum for all pupils. Additional programmes and provision within in St. Colm’s are the responsibility of key personnel:

Ms H. Campbell (Head of Pastoral Care) - Social Services, Outreach

Ms O. McAleer (SENCO) – Ed. Psychology,

Ms C. Gallagher (Numeracy Support Programme Co-Ordinator)

Mr B. Waide (Literacy Support Programme Co-Ordinator)

Ms G. Daly (Head of Mathematics & Whole School Numeracy)

Ms B. Waide ( Head of English & Whole School Literacy)

Pastoral Team – E.W.O, Referral to Counselling Service

See Appendix 

Models of Support in St. Colm’s - Literacy and Numeracy 

A significant number of children transfer to St. Colm’s who will have problems accessing the curriculum due to limited and ineffective literacy and/or numeracy skills. A multi- strand approach is in place which recognises the centrality of these skills in determining life chances and healthy self esteem. 
    Individual/Small Group Withdrawal 
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    Modification of the English and Mathematics Curriculum/

    Intervention Programmes 
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       A Whole School Approach

These three strands are all legitimate in their own right and complementary to each other. All are necessary.

See Appendix for full range of approaches to address Categories of Need.

St. Colm’s Intervention Programmes aim to offer :
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· Opportunity to progress in small steps

· High success rate - low/no failure rate

· Regular revision

· [image: image5.wmf]Increased motivation

· Individual attention

· [image: image6.wmf]Short, frequent sessions

· Immediate feedback

· Regular revision

· Development of self-esteem

CRP, REP and NEP are Intervention Programmes which -:

· [image: image7.wmf]Use a variety of teaching techniques and learning styles to help children who struggle with reading/ number

· are structured packages and draw upon a number of theories of literacy/numeracy and on teachers’ experience

· provide a framework for teaching which allows for the flexible use of activities in line with both the ‘top-down’ and ‘bottom-up’ approaches to developing literacy/numeracy skills

· use finely graded material and allows for a great deal of overlearning

· aim to have the strengths of good multi-sensory learning

· utilise ICT 

These programmes aim to emphasise the four factors that affect successful learning outcomes.

· Teacher
   High teacher expectation and self- esteem

   Systematic teaching, monitoring, feedback and reinforcement

   linked to pupils current level and  response 

· Setting
   An environment which is rich and challenging and there are no

   penalties for exposing current  difficulties

· Content
   High academic learning time spent by pupils on tasks at a level

   planned to promote success

   Access to multi-sensory activities that will emphasise meaning and

   enjoyment

   Peer and parental involvement maximised

   Curriculum modification

· Pupil
    Raised self-esteem can only occur with the feedback of real success

    Strategies should be learned that are applicable across content areas

    Increase pupil participation in the teaching/learning process

    Establish, or re-establish, a history of learning success
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